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Ukrainians’ experience of school evaluation in Poland

ABSTRACT: This article is about the opinion of Ukrainian citizens about assessment and education in
Poland and Ukraine. Respondents address the issue of differences and similarities between the school in our
country and Ukraine. They consider parental support and the importance of assessing in the child's further
career whether the assessment translates into the child’s fate. In addition to statistical summaries, | provided
qualitative data, i.e. some statements of the respondents, their opinions. In my opinion, this gives a better
picture of education in Poland and Ukraine, allows a different perspective on people from Ukraine working
in Poland.
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Introduction

Evaluation is an extremely important component of the doings of not
only teachers, although it is to them that mistakes and lack of objectivity in
this regard are repeatedly attributed. The general accusation made against te-
achers is as follows: the teacher does not treat the student subjectively when
grading. Therefore, it is not infrequently expected of those who make asses-
sments to take into account the so-called social factor in their evaluation, i.e.
commitment, effort. But such a demand, formulated in this way, carries a lot
of inconveniences, because rewarding in the assessment of “willingness and
effort” instead of actual knowledge, does not necessarily translate into the qu-
ality of this knowledge and skills. The teaching side is sometimes left to vague
considerations, as there are no top-down recommendations: how a particular
teacher at School A or School B is to evaluate a given task. The range of as-
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sessments can vary. Only external tests are averaged, applicable to all passers
and graded in the same way. When graded by a teacher, a student is usually
stimulated when he or she understands and approves of the teacher’s purpo-
se. Therefore, getting information about the results is essential for him. This
is part of reinforcing motivation in the form of assessments and building self-
-evaluation on this basis. Therefore, attempts to abolish school grades have not
become widespread (Kozlowska, Kozuh, 1999, p. 14).

Important in this context seems to be the support of parents, guardians
for children who, going to school, will be evaluated. For each child, parents
are the main social environment that meets his emotional needs. Failure to
meet these needs leads to personality disorders. Maslov specifies that when
there is a choice (in a child) between giving up security and giving up deve-
lopment-security usually wins. Not every parent realizes this, not every pa-
rent is ready to fully accept the child. Many parents focus on themselves, on
meeting their own needs, the child’s needs are met somewhere along the way.
One theory that attempts to determine the differences in educational attain-
ment achieved by young people of different social backgrounds is the diffe-
rences in value systems that are acquired in childhood, and are related to so-
cial background (Pohoski 1984, p. 162). This theory states that children from
the so-called “social lowlands” have a lower level of career aspirations, for
which they place more importance on the economic sphere. Another theory
holds that the secondary impact of the stratification system (the effect of so-
cial background on aspirations) is stronger than the primary impact, that is,
cultural differences that depend on social background.

The phenomenon of, “labeling” also affects the level of teacher expec-
tations. Assigned to a student, “label” modifying teacher expectations of the
student can dramatically affect the level of his performance and self-esteem.
Estimates of this effect fluctuate, but it can be assumed that on average it le-
ads to a reduction in grades of about 15%. Of course, on a case-by-case basis
it can amount to much more (Rimm 1994, p. 114). Many authors, including
Brophy or Seligman, Reivich, Jaycox, Gillham, believe that the factors associa-
ted with failure have their cause in social development, when the child expe-
rienced failure. Most often in family upbringing, sometimes early institutio-
nal upbringing. A child is not allowed to succeed because the path to success
does not meet with the approval of the caregiver or parent.

I would also like to raise another issue, namely the damage that punish-
ment, among other things, can cause. I am referring here to the NSSI (non-
-suicidal self-injury) factor, that is, the occurrence of self-injury without suici-
dal intentions. This aspect has been researched in many Western countries, in
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Poland I have not come across compiled results of indigenous studies. Stro-
ping or reinforcement is not only an element (attribute) of parents, environ-
ment. Their ways of motivating students to learn also exist in kindergarten,
school institutions.

Teaching Ukrainian children in a Polish school

If judging is so important, how do people from another country, relati-
vely unknown but present in our living space, that is, Ukrainians, see them?

When the USSR collapsed and Ukraine came into being, many of the
country’s residents were able to move outside the country, something that had
not been so easy or simple before. According to official statistics, there are of-
ficially 1.27 million Ukrainians living in Poland. Unofficially, there are certa-
inly many more. Most of them live in larger cities, with 12 percent of Ukra-
inian women planning to raise a child in Poland. As Belsat reports: “more
Ukrainians live in Poland (56 percent) than Ukrainian women (44 percent).
“Men are more numerous in small towns and rural areas, while women are
concentrated in large urban centers. Researchers link this fact to the fact that
in big cities there is more demand in the service sector, which is dominated
by women - in restaurants, stores, beauty salons and health care. In the pro-
vinces, on the other hand, there is a shortage of manual labor - in construc-
tion and farms, among others” (Belsat 2020). This data is the most authorita-
tive, as phone logins to the network in Poland and Ukraine were analyzed, as
well as the Cyrillic operating system.

The nature of emigration varies, however, the majority, is a short-term
model. Why is this model dominant? Probably, because it is: ,Geographic pro-
ximity translating into a relatively low cost of transportation links and short
travel time between Poland and Ukraine, as well as existing institutional con-
ditions: a system of statements promoting temporary employment among
Eastern migrants, including Ukrainians; a work permit system and visa regi-
me also favor short-term migration” (Brunarska et al., 2012, p. 16).

Foreigners, including those from Ukraine, have the right to study in in-
stitutions in Poland, which is stipulated in the Law on the Educational Sys-
tem. If such a person does not speak Polish, such children (students) must be
organized additional language instruction and remedial classes for a period of
one year. In the school year ending in 2017 alone, according to the Ministry
of Education, there were 4539 Ukrainian students in various types of schools
(IOW 2020). According to Syrnyk: Under current Polish law, the state is un-
der no obligation to organize for Ukrainian students to learn their native lan-
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guage. It should be noted that in the past, when organizing or enrolling stu-
dents in inter-school Ukrainian language learning teams (a form provided for
Polish citizens belonging to the Ukrainian national minority), citizenship was
not given special attention. For example, the Inter-school Ukrainian Langu-
age Learning Team in Warsaw was organized in 2006, which was established
mainly with Ukrainian children in mind and enabled them to learn their na-
tive language until 2011/2012 (Syrnyk 2017, p. 56).

If a parent goes abroad for a longer period of time, including with his
or her child, then according to Polish law and EU regulations, such a child
has the right to carry out compulsory education in the country to which his
or her parents have gone. The regulations I mentioned above also apply to pe-
ople who live in Poland, but are not from Poland, were not born here. Here
we are dealing with the principle that says: the implementation of compulso-
ry education and schooling is to be carried out in accordance with the legi-
slation of the country on whose territory the child resides.

Parents of Ukrainian children have had different experiences in this edu-
cational experience than Polish parents. Hence, at the intersection of different
cultures, customs, traditions, experiences, there may be various clashes, com-
parisons. This seemed interesting to me, so I decided to do research on Ukra-
inians living in Poland, sometimes having children in Polish schools.

Reserch

The research was made possible with the help of Pavel Zapenski'.
Thanks to his numerous contacts, I was able to obtain research material from
11 people, which will be subject to quantitative and qualitative analysis. The
research tool was my interview questionnaire, translated into Ukrainian by
Pavel Zapensky. The main objective of the study was to answer the questions:

— What is the respondents’ opinion on grading in Ukraine?
— To what extent is parental support significant in overcoming school problems?

The respondents come from different localities in Ukraine, living main-
ly in Lubuskie and Wielkopolskie provinces. They are people of different ages,
with different life and work experience. The respondents could (if they wanted
to) introduce themselves, give their age, where they are from, if they didn't fe-
el like it they didn't have to give information about themselves. My questions
were answered by such people: lllapnara lanmna, 30 pokis, mMicTo YepHiris,

! PhD. student at the University of Zielona Gora.
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Ji6pisra /.M. 45 p., npoxxnBaio B YkpaiHi, Hapogurach Ha YKpaiHi, TeTsaHa
CoTHMK - KOpeKIiliHuil nemaror, Bitaniit IBacis. [lonmmua, Ykpaina, Mukomna
Yebanos, [Ia4yok CaiTnaHa. Ykpaina, 39 pokis.

Most of these people have children studying in Polish schools, some of
whom went to school in Ukraine.

Fair grading and parental suport

Of course, the concept of “fairness” is very relative, especially in the gra-
ding process. What does fairness in grading mean for a teacher, for a student,
for his parent? How many people, so many answers. But everyone who has
experienced evaluation has different feelings about this issue, namely: was I/
we evaluated fairly or not. So what are the respondents’ feelings in this regard
regarding their grades at school in Ukraine in the youngest grades?

Percentage of responses
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Chart 1. Respondents’ feelings about grading, percentage dat

In personal notes, you can read such opinions:

— 41 BBaxarw, 10 BUUTeNi OyIM CIpaBeIMBUMU B MOEMY OLIiHIOBaHHi/
I think the teachers were fair in my grading

— 3a yac MOro HaBYaHHS] B LIKOJI, He BCi BUMTeNIi Oy/IM CIpaBeiIMMu 10
MmeHe/ During my time at the school, not all teachers were fair to me

— Bunreni 6ymu ckopime cripaBennusi/ Teachers were rather fair

— 3pe6imburoro tax/ For the most part, yes
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It is to be welcomed that the majority of respondents have positive me-
mories of their experiences with teachers and the evaluation itself. However,
not everyone feels this way. Some of them, which is almost 20 percent, have
bad experiences in connection with school and grading. Relating this to Po-
lish students and my research on a sample of almost 800 respondents (Zajdel
2019), the percentage of students having a bad experience with grading was:

— 12 percent considered grading in grades I-III SP to be fair,
— 76 percent as unfair,

— 4 percent had no opinion on the subject,

— and rather unfair by 8 percent.

Of course, the Ukrainian sample is small, but nevertheless this compa-
rison is uninteresting for a Polish school.

So how does parental support compare?
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Chart 2. Respondents’ opinions on the support of Polish and Ukrainian parents

This question caused a certain discrepancy in the picture of parents” sup-
port of Polish and Ukrainian children studying at school. In the details of the
survey questionnaires one can read that:

— IligTprMka 3 60Ky OaTbKiB [fy)Ke BaKnIMBa I OUTUMHU. BaTbku B
YkpaiHi wacto 6inbIn 3ocepemxeHi Ha ominkax. CucremMa ocBiTm y
ITonbii, a BifTak i opieHTania 6aTpKiB, 6i/blle HalIpaB/IeHa HA JUTHHY,
ii ocobucTi OCATHEHHA Ta iHTepecu, a He Ha BUCOKi OLIiHKM 3a Oynb-
AKy uiny/ Parental support is very important for a child. Parents in
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Ukraine often focus more on grades. The education system in Poland,
and therefore the parental orientation, is more focused on the child, his
or her personal achievements and interests than on high grades at all
costs.

Hyxe Baxmmpow! IIpore He moTpibHO mepermHary mnanky. Jymaro,
nonbepki/ Very important! I think in Polish

MarepianbHe 3abesnedeHHs HaBYanbHOro Iporecy B Ilompmi €
He3piBHAHHO Kpamle i 3 60Ky 6aTbkiB i 3 60Ky mepkaBm. IlimTpmmka
MOPa/IbHO-IICUXOJIOTiYHa 3 OOKy 0aTbKiB € [y>ke Ba>K/IMBOI B XNUTTI
KOXKHOI JUTVHM. BBakalo HeOpedyHUM IOpiBHAHHA 6aTbKiBCbKOI
HiATPUMKM B pisHMX KpaiHax, 60 To Ayke iHpuBimyanpHa crpaBa/Fi-
nancial support of the educational process in Poland is much better
from both parents and the state. Parental support is very important in
the life of every child. I think it is inappropriate to compare parental
support in different countries, because it is a very individual thing

He Moxy ckasary, KOTpi 6aTbky Kpallle HiTPUMYIOTb CBOIX 6aThbKiB —
TOJIbCBKI M YKPAiHCBKi. AJie MOXXY 3 BIIEBHEHICTIO CKasaTy, IO TaK,
HiATPYIMKA AUTUHMA 3i CTOpPOHM OaThKiB NOBMHHA OyTH. BaTbku MOBUHHI
Ha BJIACHOMY HOCBiJli IEeMOHCTpYBaTy, 1J0 OCBiTa € HeoOXigHa. Ane He
3a0yBaiiMO IIpO Te, L0 AMTMHA TAKOX Mae IpaBO BUOOPY. A OTXe,
0aTbKy NMOBMHHI IpuitMaTy i posymitu iwinjatuBy murunn/I can't say
which parents support their parents better — Polish or Ukrainian. But
I can confidently say that yes, there should be parental support. Parents
should demonstrate in their experience that education is necessary. But
let’s not forget that the child also has the right to choose. Therefore, pa-
rents should accept and understand the child’s initiative

IlinpyMKa OMTHHM, AKa XOAUTD [0 LIKOIM Bifi 6AaTbKiB Ay>ke BaK/IMBA.
Haxxanp He Maro JOCBify,11j00 JOK/Ia/iHiIIIe Bi/JIIOBICTY Ha Iie 3alMTaHHs/
Supporting the child attending the parent school is very important,
unfortunately I do not have the experience to answer this question in
more detail

Tak, fuTHHY 3aBXaM MOTpiOHO migTpuMmyBatn. S gymaro, o 6aTbKu
OJHAKOBO MifITPUMYIOTb JiTell, IK B YKpaiHi, Tak i B Ilonmbimi/ Yes, your
child should always be supported. I think that parents equally support
their children, both in Ukraine and Poland

Bpaxaro, mo HapBaxmmBow. IligTpumyBaTu Cmif y BCbOMY, HaBiTb,
AKIIO IIOCh He BMXOAMTD, HE3aJIOKHO XTO TY 3a HAlliOHAJIbHICTIO/
I think this is very important. You should support everything, even if
something goes wrong, regardless of nationality
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From these private opinions emerges a picture of people who care abo-
ut supporting the child always, because it is obvious that a parent supports
his child. I was very pleased by this positive response to my question. How it
will be in reality is another question, but given the commitment of those an-
swering, I would not have concerns about it.

Better grades vs. happiness?
How do respondents see their grades in later life,
and do they have any significance in their future careers?

My next questions were about the feelings of the respondents. That is,
I was interested in whether, in the opinions of the respondents, better grades
bring more joy to the child, the student?
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Chart 3. How much better grades make a student happier in class, percentage data

I must admit that this result surprised me. It seemed to me that students
want to be well evaluated, and that a good grade gives them happiness. And
that the parents of these children think similarly in this regard. In a Polish
study (Zajdel, 2019), 12 percent of students completing grades I-III felt unhap-
py about their grades. What were the respondents’ motivations in this regard:

— B mkinbHi pokn oniHky 6ymyu miA MeHe BaXK/IMBUMM, TOMY Tak. [apHi
oLiHKM pobwmm MeHe mpaciueimoo/ In school, grades were important
to me, so yes. Good grades made me happy
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— Tagaro, tax/ I think so
— He 3amxgn/ Not always
— TapHi ouinkm = rapumit HacTpiii i HaBmakmu. OfHaK, OLIHKM He €
3anopykor 1acta 3araiom/ Good grades = good mood and vice ver-
sa. However, grades are not generally the key to happiness
I found these answers challenging. Hence another question about suc-
cesses and failures in later life, how much grades matter here.
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Chart 4. Successes and failures in later life, and grades received, percent data

The responses are mixed. In the Polish study (Zajdel, 2019), the rate of
those who had a firm belief that the grades they received mattered later in li-
fe was 52 percent. What arguments did the respondents use?

— Y peAkux BMIAJKax IOTaHa IifTPUMKa 3 OOKy yumTeniB i mocTiitHe
HEeJJOOLIHIOBAHHS MOXX/IMBOCTE YIHS MOXKYTb BIUIMHYTH Ha 3aHIDKEHY
CaMOOLiHKY JIIOIMHY y IOJA/bIIOMY XUTTi. B TON >Ke 4ac 3aBuILleHi
OLIiHKM He J[IOIIOMAralTb JOCATHYTM YCIIXy i caMopeanisyBaTucs y
MaitbytaboMy/In some cases, poor support from teachers and constant
underestimation of a student’s abilities can affect low self-esteem in la-
ter life. At the same time, overestimations do not help achieve success
and self-realization in the future

— e sanexuTtsBig mopunu. [i Ticuxornorii, mepekoHaHb Ta HiHHOCTE/ It
depends on the person. Her psyche, beliefs and values
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— 3Haro 0coOMCTO KijibKa 0cib AKi Mamy ¢nabi OLIHKM B IIKOJI ajie MaloTh
YCIiX B JKUTTI JOpocnyuM. Aje BBaXKAI0 IO OLIiHIOBaHH:A B IIKOJi Mae
BIUIMB Ha popmyBaHHA ocobucrocTi/ I personally know several people
who had poor grades in school, but are successful in adult life. Howe-
ver, I think that grades in school have an impact on the formation of
personality

— BBakaro, 10 OILIiHKa He € BarOMMM ITOKa3HMKOM. 3HAYEHHSI Ma€ Te, K
MJ MOXKEMO aKyMY/IIOBaTy CBOI 3HAHHS Ta 3aCTOCYBATH iX Ha MPaKTUIIL.
3 BIIACHOTO JOCBifly 3HAIO JIOfeil, AKi Maay 4yfoBi YCIiXM B LIKOJI,
yHiBepcuTeTi, ale B XXMUTTI mpakT4yHO Hivoro He pocsarmy/I think eva-
luation is not a good indicator. What matters is how we can accumu-
late our knowledge and put it into practice. From my own experience,
I know people who have been very successful in school, university, but
have achieved almost nothing in life

— 4 rapjar Hi fK, IO OLiHKaM OTPMMAaHUM B IIKOJIi OL[iHIOIOTH IIPOLEC
Ta pe3y/IbTaT [iA/NbHOCTI Y4YHA, OfHAK Iie He CTOCYIOTbCA JIOrO
ocobucrocti/ I do not think how the estimates received in school as-
sess the process and performance of the student, but this does not ap-
ply to his personality

— Ha Mo gymKy, OLiHIOBaHHS IIOKa3ye Ha IO C/IijJj 3BEPHYTU YBary i
HPUK/IACTU 3yCWIb. B mopanpiioMy Ije MOTMBYe Ha JHOCATHEHHS CBOIX
ineit/ In my opinion, the assessment indicates that you should pay attention
and make an effort. In the future, it motivates you to achieve your goals.

As can be seen, the sentiments of Ukrainian and Polish respondents,
differ slightly.

Differences between education in Poland and Ukraine

People from Ukraine living in Poland have encountered Polish educa-
tion. They often send their children to Polish schools, have heard about our
education, have dealt with students (being a babysitter, for example). What,
then, is the respondents’ impression of whether education in Poland and Ukra-
ine is similar or different.

What do the respondents justify their opinion with? According to them,
it is mainly about:

— pyMmato, mo BigMinHOCTi €/ But I think there are differences
— VYkpaiHcbKa OCBiTa € 6arato B YOMYy CXOXKa /10 IO/NbChKOI. Lle moB’a3aHo

3 TUM, IO B IpoLeci peOpMyBaHHS CUCTEMI OCBITU, M 3aII03MYYBaIN

6arato 3 mo/MbCbKOI cucTeMu ocBiTu. Tak ocBita B YkpaiHi crama 6imbur
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Chart 5. Differences between education in Poland and Ukraine, percentage data

nemokparuyaHo/Ukrainian education is largely similar to Polish educa-
tion. This is due to the fact that during the reform of the education sys-
tem we borrowed a lot from the Polish education system. Thus, educa-
tion in Ukraine has become more democratic
— Illxona BuiIa Bifpi3HAETbCSA, 60 Ma Kpallly MaTepiabHO-TeXHIYHy 6a3y
i He ma kopymuii/ The school is different because it has a better mate-
rial base and there is no corruption
— Tak. Ase cucteMa ocBiTM yKpaiHCbKa MeHi iMnonye 6inbure/ Yes. But
the Ukrainian education system impresses me more
— He HapTO rapHO 3HAI0 TOHKOIL IO/IbCBKOI OCBITY, /e BOHA 3[JA€ETbCS
cxoxor 3 cucremoro HYII. @inaHcyBaHHS MONBCHKOI OCBiTM Kpaiie/
I am not very familiar with the details of Polish education, but it seems
to be similar to the NUSH system. Funding for Polish education is better.
Of course, a few years in Poland is not always the right amount of time
to form an opinion about Polish education. In addition, a Ukrainian student
in a Polish school, will always be a “stranger”, until he learns the language, the
process of entering the group will not be successfully completed. This may be
associated with a bad feeling of such a student, so that the view of school in
Poland and education, will not always be positive.
The last issue I was interested in was whether, given a choice between
the (theoretical) Ukrainian and Polish school systems, which institution wo-
uld the respondents choose (select) and why.
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Chart 6. Respondents’ choice of school: Polish school versus Ukrainian school. Percentage data

The results were surprising. What motivated the respondents’ choice?

— Xortinoch 61 cripoOyBaTy MOMBCHKUIL BapiaHT i nopiBHAHH:/ I wo-
uld like to try the Polish one for comparison

— Sx6bu B MeHe OyB BuOip, 51 6 ckopimle 06paB HaBYAHHA B IIOJIBCHKIl
mkorni. Ile moB’A3aHO 3 TUM,IIO B yKpalHCBKiil WIKOMi icHye 6arato
HefoIpallloBaHb B NMMUTaHHI JOCTYIHOCTI OCBiTM Ta AKOCTi HaBYaHHA/
If I had a choice, I would prefer to study in a Polish school. This is be-
cause there are many shortcomings in the Ukrainian school in terms of
accessibility and quality of education

— B mxoi nonbcpKiit, 60 B ykpaiHcpkiit s Bxe BumBcs/ In a Polish scho-
ol, because I was already learning in Ukrainian

— O6pana 6 HaBYaHHA B YKpaiHCBKiil mIKomi. Beaxalo, 10 yKpalHCbka
CUCTeMa OCBITM Jja€ TapHi 3HAHHA 1A TUX, XTO Ma€ 6)KaHHA HaBYaTHCA.
Ajle HaBYaHHA y MOMBCBKIil MKOM 6y710 6 HOBMM LKaBMM JJOCBifoM/
I would choose to study in a Ukrainian school. I think the Ukrainian
education system provides good knowledge for those who want to stu-
dy. But studying in a Polish school would be a fun new experience.

An attempt to summarize

Assessment is perhaps the most important factor in a student’s career.
A great deal depends on it, both here and now, when the student is learning,
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and it matters in the later years of education, and especially after graduation,
when the student is making decisions: what to do with himself or herself next,
what career path and profession to choose.

Surveyed Ukrainians going back in time recognize that they were eva-
luated fairly by teachers, which is a valuable experience in contrast to the Po-
lish students I surveyed earlier. There, the declarations were much lower. All
Ukrainian respondents believe that children should be supported during the-
ir education, because it matters to them. And thats why more than 50 per-
cent of them believe that good grades mean better well-being for their chil-
dren. Those with the opposite view on this issue are almost 30 percent. But
looking into adulthood, also 30 percent believe that career, success in life do-
es not relate to the grades obtained. But 70 percent have a different opinion,
and this means that, however, the grade determines future career choices and
the success achieved. this is what the respondents think.

60 percent of respondents see differences between education in Poland
and Ukraine, only 20 percent do not. So if they had a choice, half would cho-
ose Polish education, 32 percent would choose Ukrainian, and 18 percent ha-
ve no opinion on the subject.

Why do they declare this? Probably by comparison. They themselves
were participants in Ukrainian education, so Polish schooling interests them.
They point to its transparency, the quality of education. Are these the only se-
lection criteria? We won't know until the end, as these are only declarations
here and now. But when there is a need to choose, there is no such choice in
Poland. There are no Ukrainian schools, there are Polish ones, so a Ukrainian
child must fulfill compulsory education in a Polish school.

I think this short article will give the reader some insight into the pro-
blem of education and assessment in Poland and Ukraine. What are the si-
milarities, but also the differences? It is a Ukrainian-only view, but it is abo-
ut a Polish school, so it is an interesting experience.

I did my research before the war in Ukraine. It would be worthwhile to
be tempted to repeat it, when so many Ukrainian citizens have settled in Po-
land, how do they now see Polish schooling and grading?
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